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Abstrak:
Ini adalah sebuah studi kasus terhadap mahasiswa semester 6 di Program Studi 
Bahasa Inggris, Fakultas Keguruan dan Ilmu Pendidikan, Universitas Tanjungpura 
tahun ajaran 2011/2012. Penelitian ini bertujuan untuk mendeskripsikan pengalaman 
belajar siswa yang konstruktif, mandiri dan kolaboratif saat mempersiapkan dan 
menyampaikan presentasi kelas. Penelitian ini juga mengumpulkan data tentang 
kesulitan yang dialami mahasiswa dan opini mereka tentang manfaat yang didapat 
saat melakukan presentasi kelas. Data-data dikumpulkan melalui observasi dan 
wawancara. Ada 17 orang dari 2 kelas yang diamati. Dari siswa tersebut, dipilih 11 
orang untuk diwawancarai. Berdasarkan data yang terkumpul, penelitian 
menyimpulkan mahasiswa telah mengalami proses belajar yang konstruktif, mandiri 
dan kolaboratif melalui kegiatan presentasi kelas. Meski demikian, masih ada ruang 
untuk peningkatan strategi belajar mereka untuk meraih pengalaman belajar yang 
lebih optimal. Mahasiswa juga menyebutkan berbagai kesulitan saat melakukan 
kegiatan ini. Mereka terkendala oleh faktor kegugupan, bahasa dan kerja dalam 
kelompok. Di sisi lain, mereka juga yakin mereka mendapatkan berbagai manfaat 
dari melakukan presentasi kelas. Kegiatan ini telah membantu mereka meningkatkan 
pemahaman materi, kemampuan berbicara, percaya diri dan kemampuan bekerja 
dalam kelompok.
Kata kunci: Presentasi, Konstruktif, Mandiri, Kolaboratif, Belajar
Abstract:
This is a case study of sixth semester students of English Study Program of Teacher 
Training and Education Faculty, Tanjungpura University Pontianak in academic year 
2011/2012. The purpose of this study is to describe students’ constructive, self 
regulated and collaborative learning experience in preparing and delivering class 
presentation. This research also gathers data about the difficulties the students 
encounter in this activity. Students’ opinions about the benefit of conducting class 
presentation are recorded as well. The data were collected through observation and 
interview. There were 17 students from 2 classes observed in this study but only 11 
students were involved in the interviews. The research findings showed that the 
students had experience constructive, self regulated and collaborative learning. 
However, there was a room for improvement of their learning strategy in order to get 
optimal experience in learning when they conduct class presentation. Students also 
stated some difficulties in conducting this technique. They stumbled upon 
nervousness, language and group work problems. On the other hand, students also 
believed that they acquired several benefits from this activity. It helped them to 
understand the material, to improve their speaking ability, to build their confidence 
and to build team work skill.
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2lass presentation or also known as oral presentation or students’ presentation is a 
term that refers to a teaching technique which engages students in a project to 
explore about a topic and later share the findings in the class. Kayfetz and Stice 
(1987) defined class presentation as a group of students studying and exchanging 
information and ideas through reports and discussions. Lecturer usually assigns class 
presentation to individual or groups of students. Topics or problems are either 
determined by the lecturer or the students. The teacher also informs when they are 
supposed to finish the assignment. At the end of discussion, each group can present 
the result by using various media such as Overhead Projector (OHP) or LCD (Liquid 
Crystal Displays) device. 
Class presentation is frequently conducted by English Study Program students 
in Teacher Training and Education Faculty, Tanjungpura University, including those 
who are in the 6th semester. Class presentation is suitable for English students 
because it encourages them to perform verbally in L2 to express their thoughts 
(Argondizzo, 2004). This activity gives students opportunity to practice English. 
Students can also gradually build their confidence to use the target language by keep 
practicing English in front of the class.  
However, this research does not specifically discuss on how students learn 
language when they conduct class presentation. This research focuses the study on 
students’ learning experience when preparing and delivering class presentation based 
on social constructivist approach.
The interpretation of the term ‘learning experience’ may vary from one 
learning paradigm to another. Learning in behaviorism is regarded as a process of 
habit formation (Johnson, 2004). In this paradigm, the elements of learning process 
are learner and environment. In the process of learning, environment provides stimuli 
and the learner responses. The link between environment and learner was more 
popular with the term “S-R bonds”. S stands for stimuli and R stands for response. 
Teacher is included in the element of environment. Teacher’s job is to provide the 
stimuli by giving instructions. 
There are two main phases of learning in behaviorists’ point of view, which 
are conditioning and behavior modification (Woollard, 2010). Conditioning is the 
process where the stimuli are given and the responses are received. The learning is 
considered success if the stimuli receive the desirable responses from the learners. To 
ensure the success of learning, teacher gives reward which is called reinforcement 
when teacher sees the responses from the learner are moving toward the appropriate 
behaviors. There was also the Law of Exercise (Hergenhahn, 2009). This law 
suggests a behavior which is done frequently can become automatic. On the other 
hand, the behavior is forgotten when a learner rarely perform it. This law of learning 
leads to the practice of drill in teaching practice. 
Different from behaviorism, constructivism defines learning as an active
process of knowledge construction. The basic definition of learning in constructivism 
is an integrated and complex process (Foote, Vermette & Battaglia, 2001). It is 
because constructivists believe information is outside of human mind. Therefore, 
human needs to actively connect previously stored information to understand the new 
information. This complex process of integrating information produces knowledge 
inside human mind. Learning should be able to motivate human to pursue knowledge 
beyond the level of only recalling information but also toward understanding, 
applying and achieving competence (Flynn, Mesibov, Vermette and Smith, 2004).
Constructivism itself is a multi-faceted theory which has several genres 
(Doolittle & Hicks, 2003). One of them is social constructivism. It is a concept with a 
general belief that social interaction plays important role in the process of individual 
knowledge construction. Vygotsky, one of influential thinkers of social 
constructivism, believed social interaction brought human mental development 
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3further than individual learning (Johnson, 2004). From its point of view, class 
presentation promotes three learning principles including constructive, self regulated 
and collaborative learning (Osberg, 1997; Fosnot, 1996). These principles lead 
students to experience a meaningful learning through conducting class presentation. 
Being constructive means the students are able to build their understanding 
through a process of actively finding information. There are six descriptors of 
constructive class which are situationing, grouping, bridging, questioning, exhibiting, 
and reflecting (Gagnon & Collay, 2006). Situationing is where teachers or lecturers 
give clear instruction about the assignment. Grouping is a step to make the students 
work in a group. Lecturers may randomly choose students to form groups or let 
students self selecting their group members (Erickson, Peter & Strommer, 2006). 
Letting students work with their self-selected friends may result in either a very 
productive group work or an unproductive one. On the other hand, students do not 
always work well when they are assembled in a group of unfamiliar students. The 
best solution is to alternate those two methods in several assignments throughout the 
course (Erickson, Peter & Strommer, 2006). Students experience bridging when they 
link their previous learning experience with new information. Then, students do 
questioning as a way to develop their ideas related to the topic. Exhibiting is a stage 
where students are sharing their findings. Students’ ability of analyzing and 
synthesizing can be observed in this stage (Moore & Stanley, 2010). At the end of the 
exhibition, students also do a reflection. Here, students and lecturers give critique 
about the students’ work. In reflection, lecturers also add additional information and 
point of view about the topic.
However, students have to be able to invest their time to be constructive in 
their learning because there are a lot of information to digest in each subject yet the 
time is relatively short. Therefore, students should be self regulated learners to 
harness a constructive trait because self regulated learners are capable of 
autonomously setting procedures, priorities and deadlines to achieve the goals even 
though the time is limited. 
Self-regulated learner leads to an effective constructive learning process. It is 
because constructive learning is an active and conscious process. Therefore, in order 
to be constructive learners, students need meta-cognitive ability or self awareness of 
their own capability. Only when students have self awareness, they can regain self 
control of their action (Zimmerman, 2002). Generally, self regulated learners follow a 
cycle in their learning habit. This cycle consists of three stages which are planning, 
executing and reflecting phase (Zimmerman, 1998). Learners go through the initial 
stage or planning after they receive an assignment. They start by setting their goal or 
target and step by step procedures that they should do in order to finish the task. After 
planning, self regulated learners are autonomously executing their plan. They have to 
manage their time in order to finish the task on time apart from their other activities. 
They are able to change strategy if the condition is different than the plan. Self 
regulated learners also monitor their accomplishment of their goal and even record 
their learning progress (Schunk & Zimmerman, 1994; 1998; as cited in Zimmerman, 
2002).The next stage in the cycle is reflecting. In planning stage, learners have set 
certain expectation about the outcome of their assignment. At the time of reflection, 
this outcome is a measurement for them to determine the success of their work. Self 
regulated learners have the ability to manage their emotion when they fail. Instead of 
being defensive, they look for the cause of their setback in order to improve their 
planning stage in the next cycle (Zumbrunn, Tadlock, & Roberts, 2011).
The burden of collecting information needed for a constructive learning 
process is lessened by an effective collaboration between students. Besides, learning 
is social process as human is a social being in nature (Frey, Fisher & Verlove, 2009). 
Therefore, despite the need for learners to be self regulated when constructing 
4knowledge, the learners also need collaborating. Through collaborative learning 
process, students can gather information and ideas about the assignment and build 
their understanding together. 
Collaborative learning is “when learners are encouraged to achieve common 
learning goals by working together …” (Macaro, 1997:134). Torres and Marriot 
(2010) mention three indicators of collaborative learning. The first indicator is a team 
work together to solve a problem. Gilmer (2010) pointed out a difference in how 
students work together in the group. Some groups worked cooperatively because they 
divided their work and did it individually (Curtis & Lawson, 2001). They later meet 
up to put together the result of their own work without discussing more on that result. 
Some other groups work collaboratively (Gilmer, 2010). It means that although it is 
difficult to schedule a meeting with all members of the group, they still meet and 
discuss their findings. In this process, students share their knowledge to other 
members so that all members know all the details about the topic presented. The 
second indicator is students show respect toward each other. It can be shown by 
respecting others’ opinion and give their undivided attention when another member 
perform in front of the audience. The last indicator is group support. Support from 
group members is essential when students are having difficulties in learning process. 
Group support can also helps student psychologically. It can calm students from the 
anxiety attack and rid of students’ stress when doing the assignment (McDermott, 
2002).
Constructive, self regulated and collaborative learning principles are 
experienced by the students in two phases of class presentation which are preparation 
and delivery phase. In preparation phase, students experience constructive learning 
through situationing, grouping, bridging and questioning. They are divided into group 
and receive their assignment. The lecturer then leads the students to relate the 
assignment with their background knowledge and to search more information to 
construct their understanding. Students also experience self regulated learning by 
planning, executing and reflecting on the assignment. Collaborative learning happens 
in the preparation when the students discuss and negotiate ideas about the topic. 
Moreover, students support each other when they have a difficulty in finding or 
understanding the material.
After preparing the presentation, students continue to experience constructive 
learning through the process of exhibiting or delivering the presentation. In 
exhibiting, the students need to relate their explanation with their prior knowledge by 
giving authentic examples. After delivering presentation, students get feedback from 
lecturer and audience as a reflection of their performance. In the delivery, students 
work collaboratively to answer questions from the audience. Collaborative learning 
experience is shown when group of students discuss about the questions from 
audience.
There are some potential challenges in conducting class presentation. First is 
the issue about working in a group (Gilmer, 2010). It is possible that there are 
dominant members in the groups. Exley and Dennick (2004) referred this as a factor 
of a dysfunctional group. Dominant students might prevent all students to contribute 
in the discussion. The second problem is nervousness. The causes of nervousness are 
poor preparation and practice, fear of humiliation, and fear of being evaluated 
(Tripathi, 1991). 
English Study Program students also stumble upon the technical problems in 
language mastery. Asman (2011) pointed out that the biggest problem that the 
students in English Education Department of Tanjungpura University faced is the 
mastery of vocabulary. The other problems such as grammatical accuracy, speaking 
fluency, and speaking accuracy also occur (Lestari, 2011). Based on the result of the 
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the cause of the students’ nervousness. 
On the other hand, class presentation also offers some potential benefits. This 
activity gets students to fully experience constructive, self regulated and collaborative 
learning process. Learners improve their research skill through constructive learning 
in class presentation (Price & Cutler, 1995). Learners also develop the ability to think 
critically (Chivers and Shoolbred, 2007). Furthermore, self regulated learning
improves students’ independence (Price & Cutler, 1995). Through collaborative 
learning process, students build their interpersonal, cooperation and team work skill 
as well (Smith & MacGregor, 1992). Students can practice their communicating skill 
to gradually reduce nervousness. 
Moreover, being constructive, self regulated and collaborative is essential for 
undergraduate students especially those who are in the 6th semester because they are 
closer to start their career path as a teacher. They even start their teaching internship 
the following semester. Being constructive helps them to construct profound 
knowledge about how to learn and teach English. Being self regulated helps students 
to manage their study, manage their work and achieve the goals and requirement in 
their career without the need to be constantly reminded by their supervisors. 
Furthermore, being collaborative helps students to work together to achieve the goals. 
It is also a good work ethic to nurture for their career. Finally, constructive, self 
regulated and collaborative traits are attributes to be a lifelong learner (Lawson, 
Askell-Williams & Murray-Harvey, 2006; Claxton & Lucas, 2009). Lifelong learning 
is essential for teachers as they have to be ready to learn and improve themselves to 
keep the pace with constant changes in the world of education.
Method of Research
This research used case study methodology. The data collected are not in the 
form of number but in form of analysis. Because of its ability to provide rich 
explanation, case study is used when a researcher intend to understand a phenomenon 
in a real life context (Yin, 2005). This phenomenon is the one referred as case in this 
method. 
The participants were Reguler A students in Subject A. The researcher 
chooses to write the subject in pseudonym to protect the confidentiality of the 
students participated in this research. The students were in their 6th semester of 
English Department, Teachers Training and Education Faculty, Tanjungpura 
University. These students were chosen because they often conducted class 
presentation since 2nd semester. Thus, they had experienced learning through this 
technique. 
Researcher used two tools of data collection, observation and interview. The 
researcher first observed 4 groups which conducted class presentation. Guided by an 
observation sheet, the researcher focused on two major points. First was how the 
students delivered the presentation to see their constructive learning process. The data 
from observation would also become a pointer of further question in interview, to 
identify the benefit and difficulties of class presentation. The second point of 
observation was the interaction among group members to give clearer ideas about 
their collaborative learning experience.
After observation, the researcher picked 11 members from those groups to be 
interviewed for around 30 to 60 minutes. Researcher used semi-structured interview 
(Hays & Singh, 2012). Before interviewing, researchers prepared a guide of open-
ended question to be asked (Marais, 2004). The questions themselves were asked in 
Bahasa Indonesia because the observation results showed that some students were 
having difficulties in uttering ideas in English. In the interview, researcher tried to 
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asked about how the group work together to finish the assignment. 
The data collected from both interview and observation were in form of text. 
Therefore, qualitative content analysis approach was used. Three basic procedures 
applied in this particular research were summarizing, structuring and analyzing 
(Kohlbacher 2006). Summarizing the data was to reduce the data to highlight the 
essential parts in it. In this research, interview data were first transcribed. Data 
reduction was done afterward in order to grasp the important points uttered by each 
participant. The result of data reduction was translated because the interview was 
done in Bahasa. Then, the researcher applied structuring. Data were coded into 
several categories guided by theories about constructive, self regulated, and 
collaborative learning. Finally, the researcher tried to interpret the data. The findings 
were laid into predetermined categories. Then, data were interpreted based on the 
theories of constructive, self regulated, and collaborative learning.
Research Findings and Discussion
This section consists of three parts of discussion. First is the description of 
how students experience constructive, self regulated and collaborative learning. 
Second is about the difficulties students encounter in conducting class presentation. 
Third is about the benefits students get from this technique. 
Experiencing Constructive Learning
The research findings depicted that the students had experienced constructive 
learning when conducting class presentation. It was indicated by some descriptors 
which were situationing, grouping, bridging, questioning, exhibiting, and reflecting 
(Gagnon & Collay, 2006).
Situationing descriptor was shown as students were informed about their 
assignment. The lecturer guided them through a demonstration of how to do the 
presentation in the first meeting. It meant that the students had a clear idea about their 
task from the beginning. They should conduct a presentation about moral values and 
criticism of a literary work from West Kalimantan. The lecturer also explained the 
purpose of this assignment. The general purposes were for students to get in touch 
with their culture, talk more about their ideas, and to develop their critical thinking 
from the literary works by criticizing and finding the moral values. The specific 
purpose was to help the students integrating local literary works with teaching 
designs. It also served a concurrent purpose for these teachers-to-be to teach their 
future students to filter which values from literary works could be applied in life.
Explaining purpose of an assignment was a way to guide the students to be more 
involved in doing the assignment by understanding the importance of this task 
(Killen, 2007). 
The next descriptor was grouping. The lecturer chose several students to be 
the group leaders. These group leaders had to form a group consisted of 4 or 5 
students. The other students were free to choose which leader they wanted to work 
with. The students stated that they preferred to choose their own group than when it 
was decided for them. Ciani et al. (2008) concluded from research on 500 university 
students that letting the students form groups on their own brought positive effects to 
students’ motivation in learning.
The students also experienced bridging when conducting class presentation. In 
Subject A, the lecturer formulated an assignment which required students to do 
bridging. For example, students had to refresh their memories and think about a 
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assignment. 
The students continued to experience questioning and it led to a group 
discussion. They started by discussing what kind of literary work they should choose, 
what references did they need, and what the criticism and moral values they could get 
from the literary works. After deciding the literary work, they searched video, mp3 
file or story as references. Then, they searched moral value and criticized the literary 
work. 
“…we read each verse.” (A1)
“I read it and there must be something the script wanted to say. It 
was impossible for a father to kill his children…” (B7)
Generally, they got the answer by analyzing the literary work and relating the 
content of the literary work with their logic and value. The way these students found 
the answers showed the process of bridging and questioning were closely related and 
happened simultaneously. Students related to their prior knowledge to answer 
question but may be lead to another question to seek for further information in order 
to construct new knowledge (Pelech & Singer, 2007).
Exhibiting descriptor experienced by the students when they delivered the 
presentation. Students had a need to help audience understand the content of their 
presentation. In order to achieve this target, students needed to have analysis and 
synthesis ability because learning is a process of interacting with the outside world, 
and continually reanalyzing and reinterpreting new information and its relation to the 
real world (Brown, Collins & Duguid, 1989). Analyzing and synthesizing in 
exhibition could be shown by giving reason and authentic example in delivering the 
presentation. It was easier to understand these types of information because the 
information had been materialized and oriented to the real world situation. However, 
the research found only 47% of observed students could synthesize their explanation 
although there were 58% of students who were able to analyze the explanation. 
Presentation delivery was the part where two constructive class descriptors 
emerged. It was because reflecting also happened during this phase. The lecturer and 
the students from the other groups gave their feedback to the presenting group. The 
feedback consisted of suggestion, criticism and question related to the literary work. 
As a conclusion, students in Subject A had experienced constructive learning 
when conducting class presentation. It was especially shown in bridging and 
questioning stage. Those were the times where students were actively building their 
knowledge through the process of relating their background knowledge and the new 
information. The products of this constructive learning experience were their 
presentation about moral values and criticism of the literary work.
Experiencing Self Regulated Learning
Most participants in this study had indicated the ability to perform self 
regulated learning both in the preparation and delivery phase of class presentation. In 
the day of presentation delivery, every group observed were ready with devices they 
needed to present such as LCD, speaker and laptop. Interview data also showed the 
students’ ability to prepare presentation for Subject A without detail instructions from 
the lecturer. Some participants could even prepare their learning without having to 
wait for a cue from the group leaders. All they needed was the goal of the assignment.
Research findings about students’ self regulated learning indicated the 
influence of Law of Exercise in behaviorism (Hergenhahn, 2009). The aim of this law 
is to make a behavior happen automatically through repeated action. It happened in 
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conducting class presentation repeatedly since 2nd semester. That was why they 
hardly need any instructions about how to do the assignment in the 6th semester.
Generally, the interview revealed the students worked in a cycle consisted of 
planning, executing and reflecting phase (Zimmerman, 1998). In planning stage, 
students went through the process of brainstorming to decide which literary work 
they wanted to present. They went through series of stories and songs they knew.
They proceeded with breaking the assignment into smaller task. Most groups 
distributed each member with different tasks. Only one group skipped this step 
because the members started doing the assignment without organizing the task 
distribution. 
“…After we decided to use “Kopi Pancong”, we went home and on 
our own initiative we searched the material. One was looking for the 
video, another was looking for the lyric, and another one was 
looking for the mp3 file. We got all materials in two days.” (C8)
In planning stage, students also set the goal they wanted to achieve from their 
performance when conducting class presentation. The goal was the criteria for 
students to measure the success of their presentation. Most students set the goal 
individually. 
After planning, the students moved to executing phase. The students usually 
needed 1 week to finish this phase. They started out their plan by searching material
needed for the analysis and performance. They had to have the story when they chose 
to present legend. On the other hand, they had to show the lyric and video when they 
chose a song. The literary works, especially songs, were sometimes unintelligible to 
everybody because it was written in dialect. Therefore, they should be first translated 
into English. The students continued to analyze the literary works. They analyzed a 
song by reading each verse in the lyric. They also saw the video in order to get a 
clearer idea about the song and the story in it. They determined the criticisms from 
odd things or negative things in it. Then, they decided the moral values from points 
that could be learned. The participants used almost the same method when analyzing 
story although they were helped by the used of adjective in a story. Adjective was the 
mark for a character in a story. Therefore, negative adjective could be used to 
determine the moral values and criticisms. After the analysis was done, the group 
members met. The meeting served different purpose from one group to another. They 
could meet to compile the result of their task based on the distribution. They could 
also discuss their individual analysis on the literary work to determine the best idea to 
deliver in the presentation. The result of analysis and group discussion was in Bahasa. 
Hence, it should be translated to English. Finally, the Power Point slides and 
presentation paper were made before the day of presentation delivery. 
One important thing in executing stage was time management. Most students 
had extra activities besides their study. Some of them had part time job. Several 
students taught in courses. The average time to teach one student was 1 ½ hour and 
they usually had more than one student to teach. These were the examples. 
“I teach at home from Monday to Friday. I start from 3 to 5 in the 
afternoon and then from around 6.30 to around 7.30.” (B5)
“…join campus organization. I teach 3 students from Sunday to 
Thursday for around 4 hours. I teach 3 subjects other than 
English”(B7)
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student who worked in an orchestra. This job often demanded him to travel out of 
town. Besides working, some of these students were also joining organization, taking 
a class in course or doing their hobbies. 
These extra activities required the students to carefully arrange their schedule 
in order to keep pace with their study. Some students chose to do the assignment 
overnight. Lowry, Dean and Manders (2010) recorded students’ average sleep time in 
an average week including how many nights they finished assignments overnight. 
The result showed a positive correlation between students with at least 5 hours sleep 
and their GPA. Finishing an assignment overnight was also deemed ineffective 
learning habits and caused bad long memory retention (Olpin & Hesson, 2010; 
Wong, 2012; Thompson & Madigan, 2005) Instead of pulling an ‘all-nighters’, Wong 
(2012) suggested to plan time for study including time to do assignment. It was done 
by some students which were interviewed. They set dates as targets to do 
assignments. Some of them recorded the targets by writing them in the agenda or 
putting them on the wall. These targets were especially helpful when they had a lot of 
activities to do at almost the same time and on holidays so that they remembered to 
finish every assignment.
The next phase after planning and executing was evaluating. In this phase, 
students reviewed their performance based on goals they determined in planning 
phase. As students were working in a group, they had group goals. The students 
wanted their group to be ready before presentation. They also wanted to give the most 
accurate information to the audience. Their satisfaction decreased when they felt they 
made mistakes of forgetting to cover some points or putting the wrong ideas in the 
slides. A group tended to measure their success in conducting presentation when they 
could grab the audience attention and invited them to share in the discussion. There 
were 5 students who seemed to lose their focus sometimes. They did not seem excited 
when the audience did not give them feedback and when the duration of feedback 
session from the lecturer was too long. 
Most students interviewed believed a good group performance marked by a 
good cooperation. It meant that they discussed when there was question or comment 
from the audience. They also had the same opportunity to answer audience’s 
feedback. Finally, some students wanted to perform better than the previous groups or 
hoped that the group performed better than the group’s previous performance. They 
wanted to show the lecturer that they paid attention to the lecturer’s inputs.
Furthermore, they also had personal goals. The students automatically gave 
negative comments to their performance when they could not speak fluently and 
accurately during the delivery. Moreover, the ideal delivery in their opinion was not 
only reading the slides but also elaborating the ideas. They had a need to master the 
material so that people could understand their delivery. They also had the need to 
fulfill their responsibility in the group. They also had a desire to get certain amount of 
slides to make their delivery mattered. 
In this case, group and individual goals were personally determined by each 
group member. Ideally, group goals had to be discussed in the group. Having a group 
goal was essential to resolve conflict and increase students’ motivation (Zastrow, 
2009). Motivation was increased because the group goal was a form of group’s 
commitment and it was a projection of something a group wanted to achieve. This 
goal could also resolve conflict because the members had agreed to work together 
and conflict was something which prevented them to achieve it. That was why group 
goal had to be communicated. It was to ensure the members’ agreement and 
commitment to achieve it. 
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Experiencing Collaborative Learning
Collaborative learning was started by forming a group of students. This group 
helped to create a sense of community in students’ learning which helped students to 
work easier (Coleman & Greenwood 2001). The interview showed students preferred 
to choose group members on their own. They preferred members with democratic and 
understanding attitudes. On the other hand, they avoided members who were 
dominant, unfriendly, irresponsible and indifferent. 
There were some advantages and disadvantages in letting students self-
selecting their group (Roberts, 2004). The disadvantages were students formed 
homogenous group almost all the time. It might result in a group with best students 
working together which prevented them to help improving students who needed 
support in their learning. The advantages, though, self-selection was more useful to 
ensure students finished their assignment faster than by putting students in a diverse 
group (Carroll, 2005). It was because students had already felt comfortable in self-
selected group. They had built a relationship and adapted with each other thus broken 
down the barrier which prevented information sharing among them. Students could 
also selected students with the same schedule as theirs. Letting students self-selected 
their group members was also a way to avoid negative motivational attitudes from 
unwanted group composition (Fechner, 2009) 
In Subject A, the chance best students working together in the same group had 
been prevented by choosing best students as leaders. Students then proceeded to form 
the groups based on the leaders they wanted to work collaboratively with. Students 
could work collaboratively when they had equal opportunities to give opinion 
(Zastrow, 2009). That was why students chose a democratic group in which all 
members were equal to contribute their ideas to the group. It was better to give them 
suggestion even though their ideas were rejected. They also needed a group with 
understanding members who would be considerate upon their extra activities such as 
part time job, courses and organization.
Torres and Marriot (2010) summed up three indicators of group work which 
are working together to solve a problem, respect among members, and group support. 
These indicators were also the benefits of group work. First, it was effective for short 
and long term learning. Short term learning dealt with material that student should 
comprehend and long term learning dealt with the development of independence and 
skills they needed so that they could constantly learn. Thus, working in a group 
taught students to seek information not only from the lecturer but also from other 
sources (Kellin, 2006). In this case, students began to be independent in their learning 
by choosing to discuss with their friend or consulting their questions in the internet 
without the need to cling on to the lecturer for information. Second, group work 
trained students’ interpersonal skill by working with various kinds of people in the 
group. Although some students still preferred individual assignment, they could start 
to enjoy working in the group because they could work closer with their friend, learn 
positive attitudes and get more information. Group work also involved shared 
responsibility among group members (Adams & Hamm, 2005). Therefore, the burden
of the assignment seemed lighter. A student also mentioned it was impossible to 
forget to finish a presentation because the other members usually reminded her. The 
presence of group members also calmed students in delivering presentation. It was as 
stated by McDermott (2002) that group support helped student psychologically; 
prevented students’ anxiety attack and students’ stress when doing the assignment. 
Group work, especially the collaborative one, was characterized by sharing 
knowledge among students (Mizoguchi, Dillenbourg & Zhu, 2006). Each student was 
a source of information and they could build an understanding about a topic or 
subject by collaborating their ideas together. 
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Observation and interview data of this research showed that students had 
more than one way to work in a group. Their group work could be categorized as 
cooperative or collaborative learning. The term collaborative and cooperative 
learning were often used interchangeably. In recent studies, though, the experts began 
to make distinction on both terms. Collaborative learning concerned with 
constructing new knowledge while cooperative learning dealt with widely accepted 
knowledge (Olivares, 2007). In cooperative learning, an assignment was broken 
down into smaller individual tasks which were later assigned to each individual in the 
group (Curtis & Lawson, 2001). Every member then proceeded to fulfill their task 
and the group gathered to assemble the product of smaller task to finish the 
assignment. In collaborative learning, a group of people answer a question 
independently by exchanging ideas (Olivares, 2007). Independently meant each 
member was ready with information related to the answer of that question. However, 
the members discussed together to share their ideas and produce a profound answer. 
Thus, a collaborative learning was marked by the existence of discussion in the 
process (Curtis & Lawson, 2001)
The worst case of group work happened in Group B. The group members 
were reluctant to actively participate in preparing and delivering the presentation. 
This group was a mix of students who did not usually work together. They did not 
discuss about their mutual goal thus affecting the positive interdependence among the 
members (Frey, Fisher, & Verlove, 2009). The leader had to work individually almost 
throughout the process of conducting class presentation. No wonder there was no sign 
of either cooperative or collaborative work in this group. 
Truthfully, students from group A, C and D also did not mention their 
discussion about mutual goal. However, these three groups were consisted of 
members who often worked together. In this case, group A and D worked 
cooperatively in preparing presentation for Subject A. It was because the core of their 
group work was an even task distribution among the members. They had a group 
meeting but it functioned mainly as an event to assemble their work. On the other 
hand, group C was an example of group which worked collaboratively. The core of 
the group work was sharing. The group meeting was an opportunity for their face-to-
face discussion to finish preparing the presentation. 
Regardless of how those three groups worked, they were able to finish their 
assignment. However, there were some differences. One of the members in group A 
who did not come to assemble the data perceived the other members passiveness 
when delivering presentation as a sign that they did not understand the material. 
Group D had a trouble in the delivery because one of the members mistranslated the 
points they assembled because he did not come to the group meeting. Group D also 
forgot to include moral values in the delivery. It did not happen in Group C because 
they had nurtured a feeling of shared responsibility to master the material and share 
their ideas to contribute in the group discussion. They ensured minimal mistakes by 
questioning each idea together. Even a translation was double-checked by another 
member. The members in group C stated that they had profound understanding on the 
topic that they presented through collaborative group work because they built their 
understanding based on information they received from each member. 
Unfortunately, collaborative learning in this case seemed lack of contribution 
in L2 learning especially to improve students’ speaking skill. It was because students 
mostly discussed in Bahasa. They even wrote the point in Bahasa which later 
translated to English by only one member of the group before delivering the 
presentation. Students’ habit of discussing with friends might be seen as a form of 
independent learning. Yet, it might also be an escape plan from having to 
communicate by using English with the lecturer. Fortunately, class presentation 
provided solution for this condition because every student in the end had to deliver 
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the presentation in English. Conducting class presentation was a way to encourage 
students to perform verbally to express their thoughts (Argondizzo, 2004). It 
motivated them to be active in learning and it made them aware of their need to use 
L2.
Experiencing Difficulties
Throughout the process of conducting class presentation, students 
encountered several difficulties. The first and most common difficulty was 
nervousness during the presentation delivery. Nervousness was a major problem 
which caused problem in conducting presentation (King, 2002). In this case, there 
were two factors which contributed to students’ nervousness. First was the class 
presentation itself. There were four common reasons why people felt nervous 
including in conducting class presentation. Students were afraid to make mistakes, to 
be underestimated and to be laughed at when they made mistakes. They had an 
assumption that other students could speak better (Asman, 2011). The second factor 
was the language they had to use in conducting class presentation was not the 
language they commonly used in daily life. Many students thought of using L2 was 
the same as taking a risk; thus resulting in nervousness (Aveni, 2005). The students 
had an assumption that their friends could speak better and tended to underestimate 
them when they made mistakes (Azman, 2011; Cook, 2006). Students were especially 
afraid of making mistakes in front of the lecturer. 
“…I am nervous if the lecturer is perfectionist because I am afraid 
to make mistakes. It was like yesterday …. lecturer told NH that she 
was wrong. I was afraid of making grammatical mistakes and told 
by the lecturer especially because the lecturer criticized the previous 
group because of their grammar problem.” (B4)
Young (1990) suggested that warm environment reduce students’ nervousness. This 
warm situation could refer to warm and friendly facilitators or audience. 
Moreover, all participants mentioned language as the biggest obstacles in 
delivering presentation. Most of them were having problem with their vocabulary and 
grammar. Their vocabulary difficulties were because they did not know the word or 
they forgot the word. Students often had to turn to their group member to ask for 
their help in finding the suitable diction. Sometimes they were forced to mix one or 
two Indonesian words in the presentation. They were also very conscious about their 
grammar. Participant D11 stated that it was the reason why he hesitated when 
delivering presentation.
Students’ language problems in this case were also similar with problems 
found in another study. Azman (2011) recorded the students’ vocabulary problems 
could be inability to find the exact word to express their idea, uncomfortable feeling 
because they did not have enough vocabulary, inability to decide the exact derivation 
or appropriate collocation of the words they wanted to use. They also had problem 
with grammar mastery which could be the use of tenses, modal verb, idiom, and 
articles (Azman, 2011).
Language problems resulted on nervousness and their difficulties in 
elaborating their presentation. Some participants were only reading the slides or the 
notes without giving further explanation. Some of them also became passive in class 
discussion. To avoid language problems, some students practiced before delivering 
presentation. Participant B6 usually prepared note contained things she was going to 
say in the delivery. She also made video of herself practicing to see what aspect of 
her performance she should improve. Participant C8 usually practiced at home by 
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kept repeating her explanation of each point until she was fluent. She did not stand in 
front of the mirror but she would practice while washing the clothes or taking a bath. 
She did it over and over again until she was sure that she was ready. Young (1990) 
found in the research that speaking practice helped students to be more confident in 
their performance. 
The third problem students encountered when conducting class presentation 
was a dysfunctional group. It was a term applied to a situation where only one or two 
members were dominant in a group (Exley & Dennick, 2004). This kind of situation 
happened in all of the groups observed during the presentation delivery in Subject A. 
On the same time, dysfunctional group also applied to free rider problem which 
referred to members who avoided their responsibility by counting on dominant 
members in a group (Cohen, 1994; Cragan, Kasch & Wright, 2009). In this case, the 
students avoided to be active in preparing the presentation and avoided to be active in 
responding to audience’s feedback. 
In the delivery phase, the dominant members responded quickly to audience’s 
feedback. They did not turn to discuss with the other members. They only slowed 
down when reminded by the lecturer to share and discuss with the other members. A 
member in group D showed an effort to discuss but the other members were reluctant 
to talk even though they knew the answer of the question. The reason of students’ 
passiveness in the discussion with the audience was they felt nervous and sometimes 
there was student who seemed intimidating when asking questions. They also felt that 
their answer had been covered by more dominant students. Therefore, a dominant 
student also could not always be blamed. They were eager to involve in the 
discussion. They were also covering for the passive members.
To handle this situation, the facilitators needed to do interventions by 
reminding dominant students to share the opportunity to speak and encouraging 
passive students to contribute (Exley & Dennick, 2004). It had actually been done by 
the lecturer in subject A. After the lecturer asked passive students to give their ideas, 
they sometimes tried to comply with the request. However, the students had to be 
reminded over and over again. That seemed to be the only way to ask the passive 
students to contribute in the discussion with the audience.
Experiencing Benefits
Despite having difficulties in the process, most of the participants enjoyed 
conducting class presentation. This assignment was not difficult as long as they 
mastered the material. Participant A1 preferred conducting class presentation to 
listening to lecturer’s explanation. Participant A3 added that sometimes lecturer’s 
words were incomprehensible while friend’s explanation usually employed easier 
words. 
Students also got some benefits from conducting class presentation. Research 
findings stated in previous section showed students had experienced constructive, self 
regulated and collaborative learning. Experiencing constructive learning let students 
understand the subject better. It was because they were actively involved in the 
process of finding the material (Iskander, Kapila, & Karim, 2010). Experiencing self 
regulated learning helped students to self directed their learning. They had the 
opportunity to learn how to work systematically through planning, executing and 
evaluating cycles. They also learned the importance of effective time management.
Experiencing collaborative learning helped the students to improve their interpersonal 
skill. They also learned the benefit of group work. Participant D11, for instance, 
admitted that he was a perfectionist. It resulted on his distrust to members of the 
group he joined. He used to work alone to finish the task in order to prepare a perfect 
assignment based on his standard.
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“I was individualistic. My principle was let me handle everything…. 
I could directly write my ideas without being interrupted and 
rejected.”(D11)
However, as the assignments piled up, he began to realize that he could not do 
everything alone. He started to work with his friend and he felt that he was wrong all 
along. There were many things he could get by working in a group such as getting 
first-hand information about things he could not get from books or internet.
Furthermore, class presentation provided the opportunity for students to 
experience language learning. Every student had a chance to practice speaking 
English in exhibiting and reflecting stages. The members in every group took turn to 
explain several sections in the presentation content. Class presentation provided 
repeated occasions for the students to train their speaking skill. Students believed this 
training in turn improved their speaking ability especially their vocabulary, grammar 
and speaking organization. This was how participant A3 described her improvement.
“I lacked of English speaking skill in 3rd semester. I only talked one 
or two simple words. Now, I can use more difficult vocabulary but I 
still have difficulties translating my ideas into English because I 
often can not find the words for it.”(A3)
Lestari (2010) also found the same perception from the students who 
conducted class presentation. Students also believed that conducting class 
presentation was beneficial training to prepare them as an English teacher. Piccinini 
(2010) also conducted research how undergraduate students of University of Nova 
Gorcia perceived class presentation after conducting it in English class. Most students 
agreed that conducting class presentation could improve vocabulary and grammar 
related to their future career. 
In addition to speaking ability, students believed their nervousness was 
gradually decreasing as well because they often conducted class presentation. They 
began to get more confidence in conducting class presentation. 
Participant D10 was once unable to maintain eye contact with the audience 
and merely reading the slides. Now the nervous feeling was reduced and he was able 
to communicate with the audience. He could even join the discussion with the 
audience after his group presentation over. Research also showed similar opinion 
from undergraduate students in English class (Piccinini, 2010). The 6th semester 
students of English Study Program of Tanjungpura University believed that 
confidence was beneficial for their future career as an English teacher.
As a conclusion, class presentation was a pleasant moment for talkative 
students to express their ideas. It was also a motivating activity for passive and shy 
students to speak.
Conclusion
The analysis of research findings indicates the students have experienced 
constructive, self regulated and collaborative learning. They have gone through six 
indicators of constructive class in Subject A which are situationing, grouping, 
bridging, questioning, exhibiting and reflecting. However, there were some students 
who were still having difficulties to analyze and synthesize their explanation when 
exhibiting. Besides constructive learning, class presentation also trained students to 
be self regulated. These 6th semester students hardly need any instructions except 
specific instructions related to the assignment and the way of forming group. There 
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were only some students who showed their weakness to effectively manage their time
with their habit of finishing assignment overnight. Furthermore, there was only one 
group who experienced collaborative learning. The other two groups worked 
cooperatively during the preparation. Another one was individual work because the 
presentation was prepared mostly by the leader. In the delivery, all group discussions 
with the audience were dominated by one or two members in a group. There were 
still many students who were passive.
Research findings also showed three major difficulties the students 
experienced. The difficulties were nervousness, language difficulties and 
dysfunctional group. Nervousness and language difficulties were closely related. 
Students were not confident about their language skill such as vocabulary and 
grammar that they felt afraid to make mistakes. This fear then caused nervousness in 
the delivery phase. Dysfunctional group, in this case, was caused by a too dominant 
member and a too passive member in the group. 
This research also records students’ opinion about how they benefit from 
conducting class presentation. Students believed that they understand the subject 
better by conducting class presentation. They also learned how to work in a group. 
They gradually felt more confident after delivering class presentation for so many 
times. They also felt their speaking ability was getting better. 
Based on the conclusion, the writer would like to suggest several points to 
improve the process of conducting class presentation. First, students need to reflect 
more on their learning experience by contrasting how they usually prepare and 
deliver class presentation with better strategy from the other students discussed in this 
research. The reflection is beneficial for their coming performances when they are 
assigned to conduct class presentation. Second, to overcome their language problem
especially speaking skill, students can register in English courses which focus on 
improving the students’ speaking skill. Third, detail written evaluation from lecturer 
consists of each student’ weaknesses and strengths when the student conducts class 
presentation can be very helpful. 
Finally, the writer would also like to give some recommendations for further 
research related to this issue. Future research may focus on the presenter’s language 
learning experience. This research can also be expanded by focusing on the 
audience’s learning experienced when class presentation is conducted by other group. 
The next research may also focus on students’ critical thinking on the similar kind of 
subject as Subject A.
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